The purpose of the article is to analyse the circumstances of applying of Education for Sustainable Development (ESD) 
Idea of Education for Sustainable Development in educational reality of Estonia
There is a longer historical tradition of the subject providing the knowledge of the native country and it needs to be mentioned here. The concept of the knowledge of the native country integrated the teaching of natural sciences, culture and history of the homeplace on the level accessible for the primary school pupils. There have been three periods, 1920-1930 , then beginning from 1957 to the end of 1960 and again in 1990ís, when the study of the homeplace environment and culture as a whole was formulated as a special subject at primary school level. The activities included in the subject integrated knowledge about nature processes and human life. The ecological approach has been a central idea here. As a rule, the active methods of teaching, group work, small research projects, outdoor courses have had an important place in the organising of this study course. In 1920-30 Johannes K‰is was the founder and leader of the movement. In the 1950ís this person was officially condemned by Soviet regime because of his influence in bourgeois Estonia, but his colleagues used his ideas and materials without his name creating the new wave of the textbooks for the study of homeplace as a subject in curriculum (Eisen, 1985) .
In the beginning of 1990s the work of Johannes K‰is was openly followed by curriculum developers and by the activity of the society of Johannes K‰is. Of course, there are a great number of authors, writing about the study of the native country in addition to K‰is: J¸ri Parijıgi, Valter Horm, Teet Lunts, Jaan Eilart, Heinrich Veroman, Alma Toom, Orest Niinem‰e, Osvald Nilson, Aleks Vallner, Inge Riisalo, Kaja Saar, Aino Valgmaa, Mikk Sarv, Imbi Henno, Inge Timoshtshuk, and others.
Thus, when the idea of ESD reached Estonian educational consciousness, it was ready for the principles of ESD. In 1996, the first National Curriculum for the independent Estonian school included four integrating themes in addition to traditional subjects, and one of them was called ìEnvironmentî. During the next years, in 1997-1998 Estonian presenters were engaged in the international round tables and other meetings developing the idea of ESD and composing the documents like Baltic 21, Haga Declaration, etc. . The renewed curriculum (2002) reflected the significance of the ESD discussion renaming the integrating theme as ìEnvironment and Sustainable Developmentî. In 2003, the expert on ESD in Estonian Ministry of Education Imbi Henno wrote her MA thesis about the conditions of ESD in Estonian schools. She pointed out, studying the teachersí views on the ESD, that the environmental problems are seen primarily as a knowledge problem (Henno, 2004: 36) . Teachers do not value sufficiently cultural and social aspects (including ethics) in the ESD. According to Henno, ìThe majority of Estonian teachers belong to the group that represents the tradition of ìnormative environmental educationî. They are engaged in fact based and theoretical teaching and mostly direct their attention to affecting studentsí consumptions habits. Only 30% of teachers saw their professional role in developing the social skills of a responsible citizenî (Henno, 2005: 20) . In 2005, the Estonian State Strategy of Sustainable Development was composed by experts of different fields and was a cooperative effort. There are the guidelines for many institutions, including the education system, for development to the year 2030.
The Ministry of Education tried to reform the Curriculum to the 2007, but the plan was not realised. The new versions of curriculum were strongly criticized, by among others environmental activists, because of the diminishing of the role of the school subject Natural Sciences. At the end of 2006, the presenters of environmental organisations balloted the persons for the titles ìThe Friend of the Environmentî and ìThe Enemy of the Environmentî, and the Minister of Education and Science was named by the last, negative title. The decision was explained by a concrete reproach noting that the State Strategy of ESD was not taken into account as a source for the curriculum (Mailis, 2007) . The situation concerning the ESD seems to be uncertain. There are long traditions of environmental studies in the school from one side, and the confusion with the curriculum and problems with the teachersí attitude from another side. Hence, two messages from educational reality bring about the study introduced here: the social aspect of ESD does not receive enough attention from teachers; curriculum development is not influenced by the strategy of ESD, formulated as a state document.
The questions for the analysis are: How does the National Curriculum reflect the ideas of ESD, concerning the social aspect? Which statements would be of most value to include in the new version of curriculum? The analysis will be limited by the first school stage (grades 1st to 3rd).
Initial documents about the social components of ESD
The experts in ESD have noted the significance of the social skills and ethics, the ESD materials will be treated here as the aspect of the social competencies, concerned about in primary education. What is the concept of ESD offered at the primary level of education? The central task of primary education should be supporting the development of pupilsí self-concept and learning skills. Social aspects of ESD like the ideas about communication, working together, and meta-cognition of learning activities are related to this general aim (Belousa, 2002; Salite, 2002) . The concept of ESD reflects a general way of thinking, engaging the education for all age groups and learning as life long process, joining the traditional and scientific knowledge and the flow of actual information about changing nature and society. Clarification of the social aspects of ESD departs from the definitions of sustainable development (SD) and of the education for SD. The interpretation of ESD depends on the wideness of concept of SD. The aims of the SD are not fixed, rather there is a process of changes with interaction of processes in the nature and society (Belousa, 2002) .
One of the most commonly cited definitions of SD comes from the report Our Common Future (Brundtland, 1987) , defining SD as the development that ìÖmeets the needs of the present without compromising the ability of future generations to meet their own needsî. A social idea is the heart of the definition: the central point of the understanding of the development is thinking about the past and the future, about oneís generation as a joining chain between the different generations, about the task of the member of the society to find her/his place in the flow of time.
Although the historical roots of ESD lie in environmental education, the topic of ESD is much wider today . While many authors point out that the prime understanding of SD concerns the notion of environment (Shallcross, 2003; Salite, 2002; Salite & Pipere, 2006; and others) , the definition of Our Common Future guides the thoughts to the concept of ESD as the concept of education of historical development of humankind.
Empirical study: comparative analysis of the UNECE Strategy of ESD (2004) and the Estonian National Curriculum (2002)
The analysis aimed to emphasise the items in the text of the UNECE Strategy of ESD (2004) belonging to the category of social aspects. The paragraphs meeting the strategy in the general part and subject chapters of the National Curriculum were searched to answer the following questions: 1) Do the ideas expressed in the strategy of ESD presented in the National Curriculum concern the level of primary education? 2) What kind of social aspects of ESD are accentuated by different subject chapters in the National Curriculum?
As a general description the vision of the strategy was compared with the general competences expected to be acquired during the primary stage. The vision of the strategy confirms that education has to strengthen the ability of individuals and groups to make decisions, to support the revelation of critical thinking and consciousness, to evoke the forming of new ideas and conceptions and new teaching methods and means (UNECE, 2004 ).
General competences for primary level of school include: the understanding, that the people are different, that the differences have to be accepted; the desire to learn, the joy to know more and to be able to do more; to solve the conflicts peacefully; to be able to learn both individually and in the group, to accept the companion; to dispose oneself to succeeding with school duties, to interpret oneís activities realizing learning tasks (Pıhikooli, 2002) .
The connection between the vision of the strategy and curriculum competences might be accepted as indirect, because the goals of the education mentioned in the vision are related to the initial skills and features of young pupil mentioned in curriculum. Obviously the understanding of differences and the ability to work in the group helps to form a readiness to take part in different working groups; obviously thinking about peopleís differences and reflecting of oneís activities helps to form the presumptions for critical thinking; obviously the joy of learning and disposition to learning success helps growth into a sustainable learner.
Principles appointed in the UNECE Strategy of ESD in part III allow more detailed comparison with textual units of curriculum. The principles of ESD which can be interpreted as the social characteristic are given in following: 17. The principle of valuing the traditional knowledge; 18. The principle to stimulate the systematic, critical and creative thinking and reflection; 23. The principle of ESD to be oriented to ethic, including problems of solidarity and relationship between generations; 24. The principle of the connection of the study in classroom with social and work experience outside of classroom; 25. The principle of ESD to include the improvement of communication culture respecting of each other and methods supporting the participation in initiatives; 26. The principle of the realisation of the learning process by the active methods like projects, research, outdoor activities because the ESD presumes cooperation and partnership of different groups of interests.
Additionally to the principles listed here paragraph 29 was picked up from the chapter IV (Influences to the education): The principle of the educational institutions to follow the ideas SD as whole; the learning environment has to be formed by the demands of sustainability.
The principles mentioned here, were juxtaposed with the chapters of the National Curriculum treatment of the subjects in primary grades.
General competences, which have to be acquired during the first stage, mostly appear as social competences. The specifications are (the numbers cited from the text of curriculum): 3) Ö pupil relates carefully to the implements created by peoplesí work; 4) Ö protects the nature; 6) Ö understands the meaning of the ownership (my-ours-others); 7) Ö apprehends that the wishes and opportunities of people are different; recognises the right to be different; 8) Ö knows that nobody should be derided or badgered; 9) Ö values the family and school collective; 10) Ö knows and honours the home and country, state and state symbols; 11) and 18) Ö likes to study, is able to study both independently and in the group; is able to listen to a school mate and to accept his/her opinion; 13) Ö values creativity; 14) Ö tends to solve conflicts peacefully; 16) Ö is able to avoid dangerous situations, knows how to call help; 20) Ö is able to dispose her/himself to cope with the task.
The chapters of subjects reflect the social aspects of the ESD in several motifs (see Table 1 ). V. 1) acquaintance with the implements and materials; Art studies 2) childlike art happenings ñ syncretistic approach to art study; 3) ethnographic and applied art; 4) knowledge of the architecture and art of the home place; 5) depicting of live and inanimate nature; 6) safe use of materials, aesthetic approach to the surroundings. VI.
1) activity in the nature, environmental awareness; Physical 2) team work; accepting each other; education 3) hygiene, safety; 4) improvisation, folklore dance, games. VII.
1) sustainable use of materials and implements; Manual 2) reading of instructions, planning oneís work; training 3) critical attitude towards work result; 4) working individually and in the group; 5) valuing of the narrative traditions.
The subject of mathematics was not included in the list here, because the chapter on maths in curriculum 2002 does not include motifs, which could be interpreted in relation to the social skills. There is the opportunity to find the corresponding units of the text in the National Curriculum for each of principles mentioned in the document of UNECE. For example principle 17 ñ valuing the traditional knowledge could be interpreted as equivalent to general competences 3 (relates carefully to the things created by peopleís work), 9 (values the family), 10 (knows and honours the home traditions). Also the same motifs would be found in chapters related to different subjects like language teaching (7, knowing of folklore); nature science (4, interest to regional studies); social science (6, works and traditions at home; 8, knowledge about safety; 9, national richness); music (1, national traditions; 4, common songs repertory); art studies (3, ethnographic art; 4, knowledge of architecture and art of the homeplace); physical education (4, folklore dances and games); manual training (5, valuing of national traditions).
As a result of the comparison we can draw the conclusion that all principles treating the social aspects of teaching mentioned in the document of UNECE might be connected with the corresponding parts of curriculum which more or less directly or indirectly express the same ideas. The connections between the principles of the Strategy and the parts of the curriculum are expressed in the Table 2 .
Consequently, the principles treated as significant of social aspects in ESD are presented to show how they match the National Curriculum for primary level general competences and the subjects identified by chapters.
The main conclusion from the analysis comparing the demands of the initial sources of ESD and current curriculum is, that the social aspects of ESD are pointed up in the curriculum both in the chapter on general competences and in the chapters of the different subjects of primary school stage. Thus, there is no reason to accuse anybody of ignoring the guidelines of ESD at the level of the curriculum. 
Principles

The conclusion and questions
As the study of the curriculum text clarifies, the social aspects of ESD are presented in curriculum. Obviously there is the necessity to analyse the materials of all other school stages in details, to find the opportunities to apply the principles of ESD. If the National Curriculum reflects the ideas of ESD as demonstrated above, how these ideas are developed in curricula adapted by different schools to their local conditions and educational traditions? What kind of material is guiding the teachersí everyday practice in realising the principles of ESD? Which support might be expected from the National Curriculum? There is the question of curricular and teachersí authority in the practical organisation of the ESD (Campbell, 2006) .
Many projects and movements in Estonian education work offer very good examples of the realisation of ESD: The Golden Shoe, Project of Healthy Food, Blue Flag Movement, Eco-Schools and Eco-Kindergartens, ìNewspaper in the Lesson of Environmentî, ìChildren and Birdsî, contest of small projects of environmental education, etc. The fact that many primary school pupils and even kindergarten children take part in different practical projects demonstrates that the children really can be active agents. As mentioned by educational philosophers and theorists of ESD, applying a constructivist approach and the discourse of learning society and working in projects in co-operation with NGO and other institutions influences the general interpretation of the concept of childhood (Shallcross, 2003; Masschelein, 2001; Brady, 2007) . Children have to be interpreted as citizens and not as the immature persons, waiting in the vestibule of the real life. Mostly projects are introduced and realized via Internet (Liivas, 2005; Toots, 2004) . There are a lot of opportunities in computer based education to develop pupilsí communication and participation skills, creativity, independency, responsibility, metacognition and critical thinking (Brady, 2007) .
Researchers Salite and Pipere have mentioned, that the ideas of sustainability are not accepted or understood enough, so that many educational legislative documents do not mention SD, and even in the National Development Plan (of Latvia) this concept is presented mostly as a catch phrase (Salite & Pipere, 2006) . As one of the authors of Estonian Strategy for Sustainable Development Ivar Puura confirms, to create the mo-tivation, learning what to do must be coupled with understanding in rational and emotional level, and why it is done (Puura, 2005) . A relevant basis for communicating environmental values is building up close emotional and cognitive links with natural objects and landscapes, especially in the younger age. The analysis here presents some ideas about applying of ideas of sustainability on the primary school level. Surely the promoters of ESD have to point out the very concrete cases of the ESD on the grass root level in everyday school practice, which would stimulate the progress also on the level of educational state documents.
